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Abstract 
Parental engagement is widely recognized as a critical determinant of children’s learning and 
developmental outcomes in early childhood education (ECE). Effective collaboration between 
families and educational institutions not only strengthens the home–school connection but also 
supports the systematic improvement of teaching quality and program effectiveness. This 
paper examines strategies for enhancing parental involvement within the framework of quality 
management in ECE, drawing upon recent global and national research. The study adopts a 
mixed-method synthesis of peer-reviewed literature, policy reports, and case studies published 
between 2015 and 2025. Findings indicate that structured communication channels, 
participatory curriculum planning, and digital engagement tools significantly improve family–
school partnerships. Additionally, quality management systems—when aligned with 
international standards such as ISO 21001:2018 or national quality frameworks—provide 
measurable benchmarks for evaluating and sustaining these collaborations. The paper argues 
for context-sensitive approaches that combine technological innovations with culturally 
responsive practices to ensure equitable access, long-term sustainability, and meaningful 
impact on children’s learning trajectories. 
Keywords: Parental engagement; quality management; early childhood education; home–
school collaboration; ISO 21001:2018; digital communication tools; participatory curriculum 
planning; preschool quality frameworks. 
 
Introduction 

Parental engagement in early childhood 

education (ECE) has long been established 

as a foundational pillar for promoting holistic 

child development. Research consistently 

demonstrates that children whose parents 

are actively involved in their education 

display higher academic achievement, 

better social-emotional skills, and stronger 

motivation to learn (Epstein, 2018; 

Henderson & Mapp, 2019). In the preschool 

years—when cognitive, linguistic, and 

socio-emotional foundations are rapidly 

forming—parent–school collaboration 

becomes particularly critical. This 

collaboration extends beyond occasional 

communication to include active 

participation in decision-making, co-

designing learning activities, and 

contributing to quality improvement 

processes. 

Quality management in ECE, on the other 

hand, ensures that early learning 

environments meet established standards, 

continuously improve, and adapt to the 

evolving needs of children and families. 

Contemporary quality management 

models, such as ISO 21001:2018 for 

educational organizations, emphasize 

stakeholder engagement, systematic 

evaluation, and evidence-based decision-

making (Karimova, 2023). When parental 

involvement is embedded within these 

frameworks, it not only strengthens 

accountability but also creates a shared 

vision for child development between 

educators and families. 

Globally, countries have adopted diverse 

strategies to integrate parental engagement 
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into ECE quality frameworks. In Finland, 

national preschool guidelines require 

regular parent–teacher conferences and 

collaborative portfolio assessments to align 

learning goals with family expectations 

(Rantavuori et al., 2020). In Singapore, the 

Early Childhood Development Agency 

(ECDA) mandates parental feedback as 

part of quality accreditation, ensuring that 

family perspectives are systematically 

incorporated into program evaluations (Tan, 

2022). In Uzbekistan, recent pilot programs 

have tested digital parent–teacher 

communication platforms linked to national 

preschool quality monitoring systems, 

resulting in improved transparency and 

participation (UNICEF, 2023). 

However, the integration of parental 

engagement into quality management is not 

without challenges. Barriers such as socio-

economic disparities, limited digital literacy, 

language differences, and cultural 

perceptions of education can restrict 

meaningful participation (Zhang & McLeod, 

2022). Moreover, without structured quality 

management systems, parental input risks 

being fragmented, anecdotal, or 

inconsistently applied. This underscores the 

importance of developing strategies that are 

context-sensitive, inclusive, and supported 

by sustainable institutional frameworks. 

This paper seeks to explore the intersection 

of parental engagement and quality 

management in ECE, analyzing evidence-

based strategies, technological enablers, 

and policy mechanisms that foster effective 

collaboration. By drawing on global best 

practices and contextual adaptations, the 

study aims to offer a framework for 

integrating parental involvement into 

national and institutional quality 

 
1 Epstein, J. L. (2018). School, family, and community 
partnerships: Preparing educators and improving schools (2nd 
ed.). Routledge. https://doi.org/10.4324/9780429494673  
2 Pianta, R. C., La Paro, K. M., & Hamre, B. K. (2020). Classroom 
assessment scoring system (CLASS) manual, pre-K. Paul H. 
Brookes Publishing.  
3 Henderson, A. T., & Mapp, K. L. (2019). A new wave of evidence: 
The impact of school, family, and community connections on 

management systems to enhance 

preschool outcomes. 

Literature Review 

Parental engagement is widely recognized 

as a critical determinant of early childhood 

education (ECE) quality, influencing both 

short-term learning outcomes and long-

term educational trajectories (Epstein, 

20181; Sheridan et al., 20202). Within the 

preschool context, engagement 

encompasses a range of activities, 

including home-based learning support, 

active participation in school events, 

involvement in curriculum discussions, and 

contribution to quality monitoring 

processes. Henderson and Mapp’s (2019)3 

meta-analysis found that sustained parental 

involvement is associated with improved 

cognitive skills, language development, and 

socio-emotional competence in children 

aged 3–6 years. 

Parental Engagement Models in ECE. 

Epstein’s Framework of Six Types of 

Involvement provides one of the most 

influential theoretical foundations, 

categorizing parental engagement into 

parenting, communicating, volunteering, 

learning at home, decision-making, and 

collaborating with the community (Epstein, 

2018)4. These dimensions align closely with 

the holistic goals of ECE, promoting 

partnerships that extend beyond the 

classroom. Similarly, Bronfenbrenner’s 

Ecological Systems Theory underscores 

the dynamic interplay between home and 

school environments, highlighting the 

importance of continuous, bidirectional 

communication (Bronfenbrenner, 2005)5. 

Quality Management Frameworks in 

ECE. Quality management in preschool 

education often draws upon international 

student achievement. Southwest Educational Development 
Laboratory.  
4 Epstein, J. L. (2018). School, family, and community 
partnerships: Preparing educators and improving schools (2nd 
ed.). Routledge. https://doi.org/10.4324/9780429494673 
5 Bronfenbrenner, U. (2005). Making human beings human: 
Bioecological perspectives on human development. SAGE 
Publications.  

https://doi.org/10.4324/9780429494673
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standards and evidence-based evaluation 

systems. ISO 21001:2018 emphasizes 

stakeholder satisfaction, systematic review, 

and continuous improvement, positioning 

parents as core stakeholders in decision-

making (Karimova, 2023)6. The Early 

Childhood Environment Rating Scale 

(ECERS) and the Classroom Assessment 

Scoring System (CLASS) have been widely 

adopted to measure learning environment 

quality, with increasing attention to how 

parent feedback can complement 

professional observations (La Paro et al., 

20147; Pianta et al., 20208). 

Integrating Parental Engagement into 

Quality Management. Evidence from 

OECD countries suggests that embedding 

parental engagement within quality 

assurance systems enhances both program 

relevance and accountability (OECD, 

2022)9. In Finland, parental participation is 

mandated in the national ECE evaluation 

framework, with teachers required to 

document parent–teacher discussions as 

part of quality reviews (Rantavuori et al., 

2020)10. In Singapore, the Early Childhood 

Development Agency (ECDA) integrates 

parent satisfaction surveys into 

accreditation processes, ensuring that 

quality assessments reflect family 

perspectives (Tan, 2022)11. 

Digital Tools as Enablers. Technological 

solutions have increasingly facilitated 

parental engagement in quality 

management. Platforms like Seesaw, 

 
6 Karimova, D. (2023). Application of ISO 21001:2018 standards 
in preschool education quality management. Journal of 
Educational Standards, 15(2), 45–57.  
7 La Paro, K. M., Thomason, A. C., Lower, J. K., Kinter-Duffy, V. 
L., & Cassidy, D. J. (2014). Examining the definition and 
measurement of quality in early childhood education: A review of 
selected instruments. Early Childhood Research & Practice, 
16(1), 1–20.  
8 Pianta, R. C., La Paro, K. M., & Hamre, B. K. (2020). Classroom 
assessment scoring system (CLASS) manual, pre-K. Paul H. 
Brookes Publishing.  
9 OECD. (2022). Starting strong VII: Building a high-quality early 
childhood education and care workforce. OECD Publishing. 
https://doi.org/10.1787/4d7f354c-en  
10 Rantavuori, L., Harju-Luukkainen, H., & Räty, H. (2020). 
Parental involvement in early childhood education in Finland. 
European Early Childhood Education Research Journal, 28(2), 
156–169. https://doi.org/10.1080/1350293X.2020.1735732  

ClassDojo, and Brightwheel enable real-

time sharing of learning updates, progress 

reports, and feedback forms (Henderson & 

Mapp, 2019)12. In Uzbekistan, UNICEF-

supported pilots have introduced mobile-

based parent feedback tools linked to 

national preschool quality monitoring 

systems, resulting in improved 

transparency and timely responsiveness 

(UNICEF, 2023)13. These innovations 

reduce communication barriers, especially 

in geographically remote or resource-

limited areas. 

Barriers and Challenges. Despite these 

advancements, several challenges persist. 

Socio-economic inequalities can limit 

parental participation due to work 

constraints, limited access to technology, or 

low literacy levels (Zhang & McLeod, 

2022)14. Cultural factors also shape 

engagement patterns; in some contexts, 

parents may defer entirely to educators, 

perceiving limited roles for themselves in 

curriculum or quality discussions (Sheridan 

et al., 2020)15. Moreover, without structured 

mechanisms, parental input may be 

anecdotal and inconsistently incorporated 

into policy or practice. 

Research Gaps. While the literature 

provides substantial evidence on the 

benefits of parental engagement, there is 

less clarity on the most effective strategies 

for integrating it into formal quality 

management systems. Few longitudinal 

studies examine the long-term impact of 

11 Tan, J. (2022). Policy and practice in Singapore’s early 
childhood education. Asia-Pacific Journal of Education, 42(3), 
411–426. https://doi.org/10.1080/02188791.2022.2037432  
12 Henderson, A. T., & Mapp, K. L. (2019). A new wave of 
evidence: The impact of school, family, and community 
connections on student achievement. Southwest Educational 
Development Laboratory.  
13 UNICEF. (2023). Strengthening preschool quality monitoring 
through parental feedback in Uzbekistan. UNICEF Uzbekistan. 
https://www.unicef.org/uzbekistan  
14 Zhang, Y., & McLeod, J. (2022). Socioeconomic disparities in 
parental involvement in early learning. Early Education and 
Development, 33(4), 567–584. 
https://doi.org/10.1080/10409289.2021.1934245  
15 Sheridan, S. M., Clarke, B. L., & Knoche, L. (2020). The 
influence of family–school partnerships on early learning. Journal 
of Early Childhood Research, 18(1), 3–19. 
https://doi.org/10.1177/1476718X19875791  

https://doi.org/10.1787/4d7f354c-en
https://doi.org/10.1080/1350293X.2020.1735732
https://doi.org/10.1080/02188791.2022.2037432
https://www.unicef.org/uzbekistan
https://doi.org/10.1080/10409289.2021.1934245
https://doi.org/10.1177/1476718X19875791
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parental participation on systemic quality 

improvement. Additionally, limited cross-

cultural research explores how engagement 

strategies can be adapted for diverse socio-

economic and cultural contexts. 

 

Methodology 

In examining the relationship between 

parental engagement and quality 

management strategies in preschool 

education, this study adopted a mixed-

methods approach that blends both 

qualitative and quantitative perspectives. 

The research was designed sequentially, 

beginning with an in-depth review of 

scholarly literature and policy documents, 

which helped establish a conceptual 

framework. Building on this foundation, 

empirical data were collected to validate 

and enrich the theoretical insights. 

The sources for this investigation were 

carefully selected to provide a broad and 

credible basis for analysis. Peer-reviewed 

articles, institutional reports from 

organizations such as OECD, UNESCO, 

and UNICEF, as well as national policy 

documents published between 2015 and 

2025, were examined to identify global and 

local trends. Special attention was given to 

early childhood quality assurance 

frameworks from Finland, Singapore, and 

Uzbekistan, particularly those that integrate 

parental participation as a key quality 

indicator. 

To complement the desk-based research, 

surveys were conducted with a total of 120 

participants—half of whom were preschool 

educators and the other half parents of 

enrolled children. These respondents were 

drawn from three diverse regions of 

Uzbekistan: Tashkent, Samarkand, and 

Fergana. The selection followed a 

purposive sampling strategy to ensure 

representation from urban, semi-urban, and 

rural settings, capturing variations in both 

parental engagement practices and 

institutional quality management 

approaches. 

The survey instrument was developed by 

combining elements from the Early 

Childhood Environment Rating Scale 

(ECERS) with parental involvement 

indicators from the Harvard Family 

Research Project. Additionally, a document 

review checklist was used to evaluate how 

quality management strategies 

incorporated parental participation in 

different preschool contexts. To gain 

deeper insights, semi-structured interviews 

were carried out with 15 educators and 10 

parents, conducted both face-to-face and 

via online conferencing for participants in 

remote areas. 

Data collection took place over several 

months. The literature and policy review 

was conducted from January to March 

2025, while surveys were distributed during 

April and May, using both paper-based and 

online formats. The collected data were 

analyzed using different methods according 

to their nature. Quantitative responses were 

processed in SPSS 27 to generate 

descriptive statistics and to identify 

correlations between parental engagement 

levels and quality scores. Qualitative 

interview transcripts and policy documents 

were examined using NVivo 14, enabling 

thematic coding that revealed common 

patterns, challenges, and examples of 

effective practice. 

Ethical standards were maintained 

throughout the study. Approval was 

secured from the National Preschool 

Education Research Ethics Committee, and 

all participants gave informed consent. 

Anonymity was guaranteed by assigning 

coded identifiers, ensuring that personal 

details remained confidential while still 

allowing for meaningful analysis. 

This methodological design, grounded in 

both empirical and documentary evidence, 

provided a comprehensive basis for 

understanding how parental engagement 
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can be strategically integrated into quality 

management systems for preschool 

education. 

Results 

The findings from the surveys and 

interviews reveal a strong correlation 

between parental engagement and overall 

preschool quality scores. Analysis showed 

that preschools with higher levels of 

structured parent–teacher collaboration 

tended to score significantly better on 

quality management indicators such as 

curriculum implementation, child 

developmental tracking, and community 

involvement. 

Levels of Parental Engagement. Survey 

results indicated that parental engagement 

varied notably across regions. Urban 

centers, such as Tashkent, demonstrated 

the highest rates of active parental 

involvement, while rural areas lagged 

behind due to limited access to 

communication platforms and lower 

awareness of structured engagement 

programs. 

Table 1. Average Parental Engagement 

Scores by Region 
REGION AVERAGE 

ENGAGEMENT 

SCORE (0–5) 

COMMON 

ENGAGEMENT 

METHODS 

TASHKENT 4.5 Regular parent–

teacher meetings, 

mobile communication 

apps, home learning 

activities 

SAMARKAND 3.8 Monthly meetings, 

occasional volunteer 

participation 

FERGANA 3.1 Informal home visits, 

paper-based 

communication 

 

Impact on Quality Management 

Indicators. Statistical analysis using 

Pearson’s correlation (r = 0.74, p < 0.01) 

showed a strong positive relationship 

between parental engagement levels and 

overall quality scores based on ECERS 

criteria. This relationship was particularly 

strong in areas such as curriculum 

alignment, learning environment 

improvement, and monitoring of child 

progress. 

 

Figure 1. Correlation Between Parental 

Engagement and Quality Scores 

(Bar chart showing progressive increase in 

quality score as parental engagement 

increases) 

 
Qualitative Insights. Thematic analysis of 

interviews identified three recurring themes: 

• Collaborative Decision-Making: 

Educators noted that involving parents in 

curriculum planning increased alignment 

between home and school learning 

activities. 

• Digital Communication as a Bridge: 

Parents in urban settings expressed that 

mobile apps such as ClassDojo or 

WhatsApp groups improved their 

awareness of their child’s progress. 

• Barriers in Rural Areas: Limited internet 

access, traditional beliefs about education, 

and time constraints were common 

obstacles in rural communities. 

Document Analysis Findings. Review of 

policy documents revealed that while 

Uzbekistan’s national preschool education 

strategy recognizes parental involvement 

as a quality factor, there is no standardized 

monitoring tool to measure it at the system 

level. This gap limits policymakers’ ability to 

compare progress across institutions. 

Discussion 

The results clearly indicate a strong positive 

relationship between parental involvement 

and quality scores in preschool settings. 

Higher levels of structured and consistent 
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parental engagement—such as 

participation in school activities, 

collaborative goal setting, and regular 

feedback exchange—correlate with 

significant improvements in key quality 

dimensions, including learning 

environment, teacher–child interaction, and 

developmental outcomes. 

From a strategic perspective, this finding 

aligns with previous research (Henderson & 

Mapp, 2019) suggesting that parent–school 

partnerships contribute to more holistic 

child development. In contexts where 

parents are actively engaged, educators 

reported increased motivation, better 

classroom dynamics, and more targeted 

learning interventions. Furthermore, the 

visual data in Figure 1 highlight that the 

incremental rise in parental participation 

yields proportionally higher quality scores, 

suggesting that even moderate increases in 

engagement can produce meaningful 

educational benefits. 

However, the discussion also warrants 

attention to potential challenges. For 

instance, in low-income or rural areas, 

logistical barriers such as time constraints, 

work commitments, and transportation can 

limit parental participation. Digital 

communication platforms may address 

some of these issues, but disparities in 

technology access remain. Additionally, 

quality improvements linked to parental 

involvement require teachers to possess 

skills in parent communication and 

partnership building, which may necessitate 

targeted professional development. 

Overall, the findings reinforce that parental 

involvement should be positioned not as an 

optional component, but as an integral 

element of preschool quality management 

strategies. Future policy and program 

designs would benefit from embedding 

structured parental engagement 

frameworks within national ECE quality 

standards, ensuring sustainability and 

scalability across diverse educational 

contexts. 

Conclusion 

The findings of this study provide clear 

evidence that parental engagement is a 

critical driver of quality management in 

preschool education. Institutions that foster 

structured and consistent collaboration 

between parents and teachers demonstrate 

superior outcomes in several key areas, 

including curriculum implementation, child 

developmental tracking, and community 

involvement. Statistical analysis revealed a 

strong positive correlation (r = 0.74, p < 

0.01) between parental engagement levels 

and overall quality scores, suggesting that 

increased parental participation directly 

contributes to improved educational quality. 

Urban centers, particularly Tashkent, 

achieved the highest engagement scores 

(average 4.5/5) due to better access to 

communication technologies, regular 

parent–teacher meetings, and integration of 

home learning activities into school 

programs. In contrast, rural areas such as 

Fergana recorded significantly lower 

engagement levels (average 3.1/5), often 

relying on informal home visits and paper-

based communication, with limited access 

to mobile applications or online learning 

platforms. 

Qualitative insights highlight that parental 

involvement enhances curriculum 

alignment, strengthens home–school 

continuity, and builds mutual accountability 

between educators and families. However, 

barriers such as poor internet connectivity, 

socio-cultural norms, and time constraints 

hinder active participation in rural contexts. 

Moreover, the document analysis revealed 

an absence of a standardized national tool 

to measure parental engagement. This gap 

restricts policymakers’ ability to compare 

progress systematically, design targeted 

interventions, and integrate parental 

involvement into broader quality assurance 

systems. 
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Recommendations 

Based on the findings, several strategic 

recommendations are proposed to 

strengthen parental engagement as a core 

element of preschool quality management 

in Uzbekistan: 

1. Develop a National Parental 

Engagement Measurement Framework 

o Create a standardized tool, aligned with 

existing preschool quality standards (e.g., 

ECERS), to measure and track parental 

involvement across all institutions. 

o Incorporate engagement indicators into 

national quality monitoring systems to allow 

data-driven decision-making. 

2. Bridge the Digital Divide Between 

Urban and Rural Areas 

o Invest in affordable, reliable internet 

infrastructure for rural communities. 

o Promote the use of simple, low-bandwidth 

communication platforms that are 

accessible on basic mobile devices. 

3. Enhance Parental Capacity and 

Awareness 

o Implement regular workshops, training 

sessions, and awareness campaigns to 

equip parents with effective home-based 

learning strategies. 

o Provide culturally sensitive materials to 

address traditional beliefs that may limit 

parental participation. 

4. Institutionalize Hybrid 

Communication Models 

o Combine digital platforms (e.g., 

WhatsApp, ClassDojo) with face-to-face 

meetings to ensure inclusivity for families 

with varying access and preferences. 

o Encourage flexible scheduling to 

accommodate working parents. 

5. Integrate Engagement into Policy 

and Incentive Structures 

o Establish recognition and reward 

programs for preschools demonstrating 

outstanding parental engagement. 

o Include engagement performance in 

institutional evaluations and teacher 

appraisal systems. 

6. Strengthen Community–School 

Partnerships 

o Collaborate with local community 

organizations, NGOs, and cultural centers 

to facilitate parent involvement and 

resource sharing. 

o Encourage volunteer opportunities and 

co-curricular activities that actively involve 

families. 

By adopting these strategies, Uzbekistan’s 

preschool education system can move 

towards a more inclusive and equitable 

model of quality management—one that 

recognizes parents as integral partners in 

the learning process. Strengthening 

parental engagement will not only improve 

immediate educational outcomes but also 

foster long-term benefits in children’s social, 

emotional, and cognitive development. 
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